

































































調査時期 :2013 年 6 月〜 9 月
調査対象 : 新潟県内の保育施設（幼稚園及び保
育所）4 園において、3 歳児〜 5 歳児のクラス
担任をしている保育者 13 名と、施設長・教頭・
主任等 4 名（経験年数レンジ :3 〜 40 年）である。

























































































　3 歳では言葉で “ 伝える ” ということを保育


































てくる言葉を “ 聞く ” ことについての言及であ
り、もう一つはクラス全体で集まる場面で、子






































































































































































































































































“ 話し合う ” の中身には、自分の思いを言える
ことと同時に、相手の言っていることも聞くこ
と、それを理解したり受け入れたりもすると














































































































































































































































































































































































































































































































目して− .　保育学研究 51（1）.36 − 49
（7）横山洋子（1998）子どものことばが生まれ
る背景としての空間−ことばの視点からの保
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2  Department of International Studies and Regional Development, Faculty of International Studies and 
 Regional Development, University of Niigata Prefecture
*Correspondence; University of Niigata Prefecture, 471 Ebigase, Higashi-ku, Niigata 950-8680, Japan
  This research aims to explore Japanese early childhood care and educational professionals’ views 
on children’s development of verbal communication skills. The data from a series of semi-structured 
interviews conducted with professionals teaching 3- to 5-year olds was analyzed to highlight what 
expectations early childhood care and educational professionals hold for various age groups regarding 
verbal communication skills along with what methodologies are employed for supporting development 
of such skills. The participants in this study tended to have similar expectations for specific age groups 
of children regarding the development of verbal communications skills. In terms of three-year-olds, they 
hoped children would become able to express their feelings and thoughts in words and show a willingness 
to convey these to the teacher. For four-year-olds, there was an expectation that children would develop 
the ability to use verbal communication amongst themselves to both express their thoughts to others 
and understand the ideas of their peers in the context of play and classroom interaction. Furthermore, it 
was hoped that four-year-olds would begin to use words to express the reasons behind their ideas and 
requests. Concerning five-year-olds, it was hoped that the children would be able to discuss amongst 
themselves, without the intervention of a teacher, to the point of reaching a conclusion or a joint decisions 
regarding how to proceed in play or an activity. When asked to describe in what way the professionals 
supported the development of verbal communication skills in their classrooms, the participants of this 
study showed a tendency to focus on the development of such skills during free play or regular daily 
activities. In these instances the importance of intervention or guidance during times of communication 
breakdown emerged as a shared belief. In addition, a broad range of activities through which verbal 
communications skills could be enhanced also emerged. The participants referred to the creation of group 
activities requiring a discussion component, as well as presentation opportunities for children to express 
their ideas to the class as a whole. Furthermore, activities such as word play and the reading of picture 
books were also mentioned. Finally, there was some emphasis placed on the importance of teachers being 
aware of their own language use during regular activities.
Key Words:  early childhood care and education professionals’ consciousness, language development, 
 age-specific expectations, educational activities and approaches, semi-structured interview
